Sample Inquiry Brief:  Gary Boulware
(From:  Digging Deeper into Action Research, Dana, N.F., 2013, pp. 39-41)

Purpose

[bookmark: _GoBack]As a new high school educator, I was interested in preparing students for college—especially “first-generation” college students.  I noticed that the demographics of my AP students were overwhelmingly white and these students were the product of college-educated parents.  After asking some questions, I discovered the school policy which acted as a “filter” to signing up for AP classes:  student academic achievements as measured by the FCAT and GPA were the primary requirements for entry into the program.  These filters were probably a good statistical indicator of a student’s potential to have the work ethic and academics skills to be successful in an AP environment and to pass a rigorous AP Exam.  However, I wanted more “non-traditional AP students” to sign up and try an AP class.  I wanted students who were previously excluded from being in AP classes afforded the experience of being in an academically rigorous classroom with focused “traditional AP students.”  I believed I could raise the academic expectations of “non-traditional AP students” without slowing down the pace of the class required to complete the AP curriculum.  
To entice “non-traditional AP students” to enroll in AP classes and to provide for the very real possibility of formal assessment failure (such as AP-level unit tests and end of course exam), I decided to offer a “Guaranteed C” to all students.  The criterion for a “Guaranteed C” was advertised as:
· If you attend class regularly
· If you are not a pain in my backside
· If you earn a minimum of 70% on every notebook check
· If you take every test/quiz
· If you complete points make-up after every test…
                                                …you will earn at least a “C” in my classes

The intent was to provide a “safety net” for students new to the rigors of an AP environment and take some of the risk out of taking an AP course. I deeply believe that the success of this generation of future leaders and economic engine of our country depends on setting high expectations for students while they are still in high school.  These standards will hopefully help them at the university level as well as throughout their lives.  Existing research generally supports the notion that students who have the opportunity to take AP courses do better in college.  The next section summarizes this research.

Background Research

There are a number of studies that indicate students who participate in an AP program derive benefits.  In the article, The Relationship Between Advanced Placement and College Graduation, Dougherty, Mellor and Jian (2006) found a strong relationship between AP participation and college graduation rates.  A similar conclusion may be found in College Outcomes Comparisons by AP and Non-AP High School Experiences, by Hargrove, Godin, and Dodd (2008).  Research discussed in Expanding Opportunity in Higher Education: Leveraging Promise by Patricia C. Gándara, Gary Orfield, and Catherine L. Horn found that university admissions consider student completion of AP courses in admissions’ processes.
This relationship however may be more complicated as discussed in The Link Between Advanced Placement Experience and Early College Success.  In this article by Llopfenstien and Thomas (2006), the authors found that the basis for the strong relationship between taking AP courses and success in college may be more attributable to the “self-selection” nature of the type of students who take AP courses versus the impact of the AP curriculum itself and college success.  In other words, the real independent variable is “self-selection” versus the impact of taking AP classes.  In the article, Raising the Bar: Curricular Intensity and Academic Performance, authors Attewell and Domina (2008) arrived at the following conclusion:

	Inequalities in curricular intensity are primarily explained by student socioeconomic status…[there are]significant positive effects of taking a more intense curriculum on 12th-grade test scores and in probabilities of entry to and completion of college. However, the effect sizes of curricular intensity are generally modest…
		
Question

What are the implications for my students in offering a “Guaranteed C” for completing assigned work, regardless of quiz and test performance in the AP classes I teach?
Method

This research involved collecting survey data to try and determine intended and unintended consequences of this practice.  I will ask all of my AP students to take the survey, and include open-ended questions on the survey as well.  Next, I will interview different groups of students based on themes I see emerging after I analyze survey data.  Finally, I will engage my teaching colleagues in discussion about the policy and what they have heard from students about this policy.
Calendar

Early October – Create survey – get feedback on survey from my learning community.
November – Administer survey to students.
Late November – Analyze survey results.  Create charts and graphs to better understand my students’ perspectives.
After Holiday Break (Jan) – Interview students based on what I learn from my survey.  
February – Talk with teaching colleagues – Take notes on their perspectives on the “Guaranteed C” Policy.
March – Engage in data analysis meeting with learning community.
April – Present my research at P.K. Yonge’s Inquiry and Investigations Luncheon.  
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