Sample Inquiry Brief :  Kathy Christensen
(From:  Digging Deeper into Action Research, Dana, N.F., 2013, pp. 42-44)

Purpose: 
 
[bookmark: _GoBack]As a summer school reading coach I became acquainted with a struggling student who was often referred to me for discipline issues and non-compliant behavior.  He is a Fresh Start student who is now in a 6th grade intensive reading class. Unfortunately, many of his anti-social and alienating behaviors have continued.  After reading Creating Equitable Classrooms Through Action Research, (in particularly Chapter 7), I began to ruminate about the possible use of service learning to enhance academic achievement and to examine its effects on a particular student’s interpersonal skills.  Research on service-learning appears to have a variety of learning goals and focus.  Generally elementary schools have school wide or grade-wide service-learning programs, while middle and high schools are more likely to employ individual classes in service learning. Fostering civic responsibility and meeting community needs are often stated as reasons for using service-learning projects.  Many states have service learning student goals and many mandate service-learning hours for graduation. 

In an article in Phi Delta Kappan (2000), Shelley Billig shared research on definitions of service-learning; evidence of impact; impact of service-learning on personal, social, and academic growth; and summarized key components of effective projects.  Of particular interest to me were the following: 

· Students who engaged in service-learning were more likely to treat one another kindly, help one another, and care about doing their best. 
· Male middle-schoolers reported increased self-esteem and had fewer behavioral problems after engaging in service-learning. 
· Students in service-learning programs in elementary and middle schools showed reduced levels of alienation and behavioral problems. 
· Service-learning has a positive effect on students’ interpersonal development and the ability to relate to culturally diverse groups. 

According to the Wisconsin Department of Public Instruction guide, High Quality Instruction That Transforms: A Guide to Implementing Quality Academic Service-Learning (2010), the service-learning process includes ongoing reflection and is linked to curriculum.  An interesting outcome shared from the National Educational Longitudinal Study of 1988 (NELS) was that students who participated in service-learning scored 6.7 percent higher in reading achievement and 5.9 percent higher in science achievement than those who did not participate in service-learning.  Additionally a study from New England schools (Klute, 2002) showed that sixth grade service-learning participants in New Hampshire demonstrated statistically significant gains in achievement scores on state assessments relative to their own performance in the past.

My wondering began around one challenging sixth grade male student. Now I’m considering using a small group of 6th grade students in the project. I’m wondering if the service-learning could be based on a school community need.  Almost every year there is a drop in reading comprehension in 2nd grade as compared to 1st grade FAIR and SAT 10 scores.  We have been working to increase comprehension strategy learning in the 2nd grade Core instructional time.  I am wondering how the additional instructional support of upper grade students might impact the 2nd graders and meet their need of additional strategy practice. 

Wondering:

What is the relationship between implementing a buddy reading partnership program between 6th grade and 2nd grade students and these students’ social and academic growth? 

Method:

     I will meet with the 6th grade students at the beginning of the week to discuss the comprehension strategy they will be teaching that week. We will identify key terms/language stems they can use when working with their 2nd grade reading buddies.  For two more 30 minute sessions, the 6th graders will work with their 2nd grade buddies around the 2nd graders books of choice.  During the 30 minute sessions the 6th grade buddies will model the strategy out loud and help their younger reading partner employ the strategy.  The 6th graders will assess how their buddy is doing through observation and questioning.  We will debrief and decide when it is time to move on to another strategy.  I am hoping we can get through 3 comprehension strategies in the 6 weeks of the inquiry.  The 6th graders will decide as a group which strategies we will use.  We will work together in my classroom.

Data Collection:

I will use pre and post learning strengths surveys with the 6th graders.  I will also take field notes as I observe the pairs working together.  Students’ reading grades and weekly behavioral reports will also be analyzed.  I will also ask the 6th graders to briefly reflect and assess each day’s work in a mini-journal. I will interview both groups of students at the end of the inquiry, as well as their classroom teachers. 

Calendar: 

Oct. 7, 2010 :  Teachers select students. I will administer the Self Strengths inventory to the 6th graders and introduce the inquiry project. 

Week of Oct. 11th: Meet with 6th graders to select the first strategy; discuss and plan. Introduce pairs and begin work, meeting three times this week.

Week of Oct. 18th:  Meet 3 times this week.

Week of Oct. 25th: Meet 3 times this week, employing a new comprehension strategy. 

Week of Nov. 1st: Meet 3 times this week.

Week of Nov. 8th: Meet 3 times this week, employing a new comprehension strategy. 

Week of Nov. 15th: Meet 3 times this week.

Week of Nov. 22rd: Debrief with both groups; post-assess 6th graders; begin data analysis.
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